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Does the “I Care” Positive Parenting Character Curriculum Decrease Problem Behaviors in 

Schools? 

Introduction 

 Schools are faced with the challenge to educate all students. Within these students are 

children who follow the school rules and expectations and those who do not. Behavior problems 

and academic achievement are linked as shown by inappropriate behaviors exhibited at school 

being negatively associated with academic success (Finn, Pannozzo, & Voelkl, 1995). Most 

often, externalizing behaviors are negatively correlated with academic achievement (Masten et 

al., 2005).  In addition to lower academic success, students with externalizing problems as young 

children tend to experience internalizing problems as young adults (Masten et al., 2005). 

Behavior problems in schools need to be focused on in order to improve academic success and 

help students be successful as young adults.  

 Problem behaviors occur in all schools; however, they occur at a higher rate in high 

poverty populations. Family poverty and living in a less economically advantaged neighborhood 

both predict lower cognitive abilities and lower academic achievement (McLoyd, 1998). Being 

part of a lower social class has the strongest effect on the increase of externalizing problems 

(McLoyd, 1998). Students raised in low socioeconomic status families usually exhibit more 

problem behaviors in school. More specifically, these class effects increase significantly during 

preschool and elementary ages (McLoyd, 1998).  

 Parental involvement is a major factor involved with school success. One study 

investigated the effectiveness of parental involvement in elementary school (Domina, 2005). 

This study hoped to determine what influence parental involvement has on academic 

achievement and behavior problems. The results indicated that parental involvement is strongly 
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related to behavior problems (Domina, 2005). More specifically, there is a negative correlation 

between parental involvement with homework and volunteering at the child’s school, and 

behavior problems (Domina, 2005). The study also noted that parental involvement with families 

with low socioeconomic status is more effective than those of higher economic classes (Domina, 

2005).  

 In addition to parental involvement, school wide character education programs have been 

shown to decrease behavior problems in schools (Parker, Nelson, & Burns, 2010). The effects of 

character education programs are most prominent for students from schools with a low socioeconomic 

status.   (Parker, Nelson, & Burns, 2010). Character education programs teach prosocial behaviors to 

replace and/or avoid negative behaviors.   

 School success is also influenced by community involvement. If the community reinforces 

goals for student success students tend to value school success more (Epstein et al., 2008). Community 

involvement increases student pride in his or her school (Epstein et al., 2008).  

Statement of the Problem 

Overall, students with problem behaviors tend to attain low academic achievement 

success (Finn, Pannozzo, & Voelkl, 1995; Masten et al., 2005). Most frequently, externalizing 

behaviors are negatively correlated with academic achievement (Masten et al., 2005).  Students 

with low socioeconomic status usually exhibit more negative behaviors than the average child 

(McLoyd, 1998).  Parent involvement, character education programs, and community 

involvement are three major factors in decreasing problem behaviors in school (Domina, 2005; 

Parker, Nelson, & Burns, 2010; Epstein et al., 2008).  

The “I Care” Positive Parenting Character Curriculum is a program that includes parental 

involvement and a character education curriculum (“I Care” Products and Services, 2010). The 
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purpose of this study is to evaluate the correlation between the implementation of the  “I Care” 

Positive Parenting Character Curriculum and problem behaviors in an inner city elementary 

school. 

Review of Related Literature 

  The “I Care” Positive Parenting Character Curriculum intends to increase parental involvement, 

character development, and community involvement (“I Care” Products and Services, 2010). Each 

month, students are taught a positive character trait and accompanying lessons are completed. The 

character trait is also displayed in local community businesses. During the first week of the month, 

teachers send home information about the character trait along with character building activities that 

should be completed at home. Throughout the month, the teacher should reinforce the character trait 

and have at least one positive parent contact with each parent. At the end of the month, a feedback 

form is sent home asking the parents to indicate how many positive activities were completed. During 

the last week of the month, students complete trait mastery activities to measure their understanding of 

the character trait. Administrators then collect the participation data and recognize classes for 

outstanding results. Prior to “I Care” implementation, all staff must be trained. Parents should also be 

included in a brief 15 minute training.   

 After a comprehensive search of the research, and speaking to the “I Care” director, it was 

determined that no published studies exist on the overall implementation of the “I Care” program; 

however, each component of the program is research based (E, Solomon, personal communication, 

September 29, 2011).  The major components include character education, parent involvement, and 

community involvement. These research-based components will be discussed in the following 

paragraphs.  
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 Character education is a major component of the “I Care” program. Various character 

education programs have been shown to decrease behavior problems in schools (Parker, Nelson, & 

Burns, 2010). In one study, authors investigated behavior problems in classrooms with and without 

character education programs (Parker et al., 2010). Data for class size and free and reduced lunch status 

were also collected. In the schools with character education programs, the program appeared to 

influence the relationship between class size and free and reduced lunch status and behavior problems 

(Parker et al., 2010). These findings may suggest that the problem behaviors in the treatment 

classrooms occurred as random instances rather than because of the relationship with class size or free 

or reduced lunch status. In addition, the effects were prominent for students from schools with a high 

number of students eligible for free and reduced lunch (Parker et al., 2010).   

 Parental involvement is a key component of the “I Care” program. Research shows that teachers 

can foster parent involvement that students need to be successful in school (Epstein & Joyce, 2009).  

Literature supports the importance of school and family connections for increasing student success 

(Epstein & Dauber, 1991). More specifically, one study illustrated that teacher leadership in parent 

involvement in at home learning activities contributed to an increase in reading scores, after parents’ 

level of education, students’ initial achievement, teacher quality, parents’ understanding of the school 

program, and student homework quality were taken into account (Epstein, 1982).  Parent involvement 

is fostered by the “I Care” program through positive parent contact, activities sent home for children to 

complete with parents, and parent feedback forms to allow parents to share with the school and voice 

their opinions.  

 Community involvement is a main component of the “I Care” program. Community partnerships 

can contribute to positive outcomes for students and schools. More specifically, if the community 

reinforces goals for student success, the messages from home, school, and the community combine to 
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form a strong message about the importance of learning (Epstein et al., 2008). The “I Care” program 

cultivates community involvement by posting monthly character trait posters at community businesses 

and allowing people in the community to reinforce these traits and serve as role models. 

Methods 

Participants 

This study includes all students who attended Warner Elementary School during the 

2009-2010 and 2010-2011 school years ranging from grades kindergarten through fifth.  The 

sample is based on the number of student enrolled at the end of the first marking period. The 

2009-2010 portion of the sample includes 559 students and the 2010-2011 portion of the sample 

includes 577 students. Both males and females are included in this study. Students are of low 

socioeconomic status as the entire school receives free lunch. Table 1 illustrates the sample 

disaggregated by grade level and Table 2 illustrates the sample disaggregated by sex.  

Table 1 

Sample Disaggregated by Grade 

Grade  2009-2010 Enrollment Population 2010-2011 Enrollment Population 

 Number of students Percentage of 

Population 

Number of students Percentage of 

Population 

K 88 
15.7% 

88 
15.3% 

1 92 
16.5% 

93 
16.1% 

2 89 
15.9% 

97 
16.8% 

3 102 
18.2% 

104 
18.0% 

4 104 
18.6% 

96 
16.6% 

5 84 
15.0% 

99 
17.2% 

Total 559 
100.0% 

577 
100.0% 
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Table 2 

Sample Disaggregated by Sex 

Grade  2009-2010 Enrollment Population 2010-2011 Enrollment Population 

 Number of students Percentage of 

Population 

Number of students Percentage of 

Population 

Female 270 
48.3% 

287 
49.7% 

Male 289 
51.7% 

290 
50.3% 

Total 559 
100.0% 

577 
100.0% 

 

Instruments 

Office discipline referrals are measured by teacher submission of student discipline  

referrals in the Data Service Center computer program. The Data Service Center is the data 

program that the school district uses to host student information. All teachers are required to 

write a description of the problem behavior when a student is sent out of the classroom.  

Procedures 

 At the start of the 2010-2011 school year, all staff members were trained in the “I Care” program. 

At open house, parents were given a brief 15 minute training in order for them to understand the 

program. Each month, students are taught a positive character trait and lessons are completed during a 

once weekly character education class that was part of the unified arts rotating schedule. The character 

trait was also displayed in local community businesses. During the first week of each month, teachers 

sent home information about the character trait along with character building activities that should be 

completed at home. Throughout the month, the teacher reinforced the character trait and had at least 

one positive parent contact with each parent. At the end of the month, a feedback form was sent home 

to parents asking the parents to indicate how many positive activities were completed. During the last 

week of the month, students completed trait mastery activities to measure the understanding of the 
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character trait. Administrators then collected the participation data and recognized classes for 

outstanding results.  

 In order to measure the effectiveness of the “I Care” program, the researcher analyzed student 

discipline referrals. The researcher obtained discipline referrals from the 2009-2010 and 2010-2011 

school year from Data Service Center.  The researcher exported that data into Microsoft Excel (2010).  

No personally identifying information was used for the research.  

Data Analysis 

The major research study question is whether or not there is a statistically significant 

difference between office discipline referrals during the 2009-2010 and 2010-2011 school years. 

A test of differences between proportions was used to determine if office discipline referrals 

showed a statistically significant difference between the 2009-2010 (pre implementation of the “I 

Care” program) and the 2010-2011 school years (post implementation of the “I Care” program). 

In addition, this study investigated whether or not there is a statistically significant 

difference between office discipline referrals for each grade level during the 2009-2010 and 

2010-2011 school years. Chi-square tests for homogeneity were completed to determine if the 

proportions of students enrolled for each grade level between the 2009-2010 and 2010-2011 

were equal. A test of differences between proportions was used to determine if office discipline 

referrals showed a statistically significant difference for each grade level between the 2009-2010 

and the 2010-2011 school years. 

The study also investigated whether or not there is a statistically significant difference 

between office discipline referrals for both sexes during the 2009-2010 and 2010-2011 school 

years. Chi-square tests for homogeneity were completed to determine if the proportions of 

students enrolled for each sex between the 2009-2010 and 2010-2011 were equal. A test of 
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differences between proportions was used to determine if office discipline referrals showed a 

statistically significant difference for both sexes between the 2009-2010 and the 2010-2011 

school years. 

All of the statistics were calculated using Microsoft Excel. Table 3 below includes the 

research questions and null hypotheses. 
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Table 3 

Research Questions and Null Hypotheses 

Research Questions Null Hypothesis  

Is there a statistically significant difference 

between the proportion of office discipline 

referrals during the 2009-2010 (pre 

implementation of the “I Care” program) and 

2010-2011 (post implementation of the “I 

Care” program) school years? 

There is no statistical difference between the 

proportion of office discipline referrals during 

the 2009-2010 and 2010-2011 school years.  

Did the proportion of office discipline 

referrals show a statistically significant 

difference for males after implementation of 

the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for 

males during the 2009-2010 and 2010-2011 

school years. 

Did the proportion of office discipline 

referrals show a statistically significant 

difference for females after implementation 

of the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for 

females during the 2009-2010 and 2010-2011 

school years. 

Did the proportion of office discipline 

referrals show a statistically significant 

difference for kindergarten students after 

implementation of the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for 

kindergarten students during the 2009-2010 and 

2010-2011 school years. 

Did the proportion office discipline referrals 

show a statistically significant difference for 

first grade students after implementation of 

the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for first 

grade students during the 2009-2010 and 2010-

2011 school years. 

Did the proportion of office discipline 

referrals show a statistically significant 

difference for second grade students after 

implementation of the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for 

second grade students during the 2009-2010 and 

2010-2011 school years. 

Did the proportion of office discipline 

referrals show a statistically significant 

difference for third grade students after 

implementation of the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for third 

grade students during the 2009-2010 and 2010-

2011 school years. 

Did the proportion of office discipline 

referrals show a statistically significant 

difference for fourth grade students after 

implementation of the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for 

fourth grade students during the 2009-2010 and 

2010-2011 school years. 

Did the proportion of office discipline 

referrals show a statistically significant 

difference for fifth grade students after 

implementation of the “I Care” Program”? 

There is no statistical difference between the 

proportion of office discipline referrals for fifth 

grade students during the 2009-2010 and 2010-

2011 school years. 
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Results & Discussion 

In order to determine if the “I Care” program helps reduce problem behaviors, the 

number of office discipline referrals from the 2009-2010 and 2010-2011 school years were 

compared.  The categories of sex (male and female) and grade level (kindergarten, first, second, 

third, fourth, and fifth) of students were also analyzed.  

Homogeneity Testing 

 The 2009-2010 and 2010-2011 samples were compared by using a chi-square test for 

homogeneity in order to test the null hypothesis that all proportions between grades are equal 

between the two school year samples. Grade level of the students ranges from kindergarten to fifth 

grade. The chi-square test gives a result (1.63, 5) of p = .90 which was not significant at the α = .05 

level. Based on these results, there was not enough information to support a difference between the 

proportions of the two school year samples regarding grade level. Therefore, the two groups can be 

compared for grade level differences. Refer back to Table 1 for the sample disaggregated by grade. 

The 2009-2010 and 2010-2011 samples were compared by using a chi-square test for 

homogeneity in order to test the null hypothesis that all proportions between sexes are equal 

between the two school year samples. The sex of the students includes both male and female. The 

chi-square test gives a result (.24, 1) of p = .63 which was not significant at the α = .05 level. Based 

on these results, there was not enough information to support a difference between the proportions of 

the two school year samples regarding sex. Therefore, the two groups can be compared for sex 

differences. Refer back to Table 2 for the sample disaggregated by sex. 

Tests of Differences of Proportions 

Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 to 2010-2011 school year. The 

null hypothesis states that there is no statistical difference between the number of office 
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discipline referrals during the 2009-2010 and 2010-2011 school years. The results were 

determined using a significance level of .05. A significant difference existed between the 

proportion of office discipline referrals from the 2009-2010 to 2010-2011 school year 

(p=.00001), and therefore, the null hypothesis is rejected. The findings suggest that with the 

implementation of the “I Care” program office discipline referrals decreased significantly. See 

Table 4 for the proportions of office discipline referrals for the 2009-2010 and 2010-2011 school 

years. 

Table 4 

Proportions of Office Discipline Referrals 

 

2009-2010 Proportions 

(Referrals : Student Enrollment) 

2010-2011 Proportions 

(Referrals : Student Enrollment) 

Total 302 : 559 237 : 577 

 

Since the two school year samples do not have statistically significant differences 

between their proportions according to grade levels, the differences between grade levels can be 

compared. Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 and the 2010-2011 school year 

for kindergarten students. The null hypothesis states that there is no statistical difference between 

proportion of office discipline referrals for kindergarten students during the 2009-2010 and 

2010-2011 school years. The results were determined using a significance level of alpha = .05. 

Kindergarten students did not show a statistically significant difference in the proportion of 

office discipline referrals (p=.5647), and therefore, the null hypothesis was accepted. 

Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 and the 2010-2011 school year 
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for first grade students. The null hypothesis states that there is no statistical difference between 

proportion of office discipline referrals for first students during the 2009-2010 and 2010-2011 

school years. The results were determined using a significance level of alpha = .05. First grade 

did not show a significant difference in the proportion of office discipline referrals (p=1.527), 

and therefore, the null hypothesis was accepted. 

Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 and the 2010-2011 school year 

for second grade students. The null hypothesis states that there is no statistical difference 

between proportion of office discipline referrals for second students during the 2009-2010 and 

2010-2011 school years. The results were determined using a significance level of alpha = .05. 

Second grade showed a significant difference in the proportion of office discipline referrals 

(p=.0007), and therefore, the null hypothesis was rejected.  

Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 and the 2010-2011 school year 

for third grade students. The null hypothesis states that there is no statistical difference between 

proportion of office discipline referrals for third grade students during the 2009-2010 and 2010-

2011 school years. The results were determined using a significance level of alpha = .05. Third 

grade showed a significant difference in the proportion of office discipline referrals (p=.0139), 

and therefore, the null hypothesis was rejected.  

Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 and the 2010-2011 school year 

for fourth grade students. The null hypothesis states that there is no statistical difference between 

proportion of office discipline referrals for fourth students during the 2009-2010 and 2010-2011 
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school years. The results were determined using a significance level of alpha = .05. Fourth grade 

did not show a significant difference in the proportion of office discipline referrals (p=.2116), 

and therefore, the null hypothesis was accepted.  

Tests of differences between proportions were calculated to determine the difference 

between the proportions of office discipline from the 2009-2010 and the 2010-2011 school year 

for fifth grade students. The null hypothesis states that there is no statistical difference between 

proportion of office discipline referrals for fifth students during the 2009-2010 and 2010-2011 

school years. The results were determined using a significance level of alpha = .05. Fifth grade 

showed a significant difference in the proportion of office discipline referrals (p=.0027), and 

therefore, the null hypothesis was rejected.  

With the implementation of the “I Care” program office discipline referrals decreased 

significantly in grades two, three, and five.  See Table 5 for the proportions of office discipline 

referrals for the 2009-2010 and 2010-2011 school years disaggregated by grade level. 

Table 5 

Proportion of Office Discipline Referrals Disaggregated by Grade Level 

Grade  

2009-2010 Proportions  

(Referrals : Student Enrollment) 

2010-2011 Proportions 

(Referrals : Student Enrollment) 

K 23 : 91 17: 79 

1 40 : 91 40 : 90 

2 44 : 91 19 : 81 

3 56 : 103 38 : 102 

4 78 :105 67 : 101 

5 61 : 77 56 : 97 
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Since the two samples do not have statistically significant differences between their 

proportions, the differences between sexes can be compared. Tests of differences between 

proportions were calculated to determine the difference between the portions of office discipline 

from the 2009-2010 to 2010-2011 school year for males. The null hypothesis states that there is 

no statistical difference between proportion of office discipline referrals for males during the 

2009-2010 and 2010-2011 school years. The results were determined using a significance level 

of .05. Males showed a significant difference in the proportion of office discipline referrals 

(p=.0001), and therefore, the null hypothesis was rejected. 

 Tests of differences between proportions were calculated to determine the difference 

between the portions of office discipline from the 2009-2010 to 2010-2011 school year for 

females. The null hypothesis states that there is no statistical difference between proportion of 

office discipline referrals for females during the 2009-2010 and 2010-2011 school years. The 

results were determined using a significance level of .05. Females showed a significant 

difference in the proportion of office discipline referrals (p=.0211), and therefore, the null 

hypothesis was rejected. 

With the implementation of the “I Care” program office discipline referrals decreased 

significantly for both males and females.  See Table 6 for the statistics for the proportions of office 

discipline referrals for the 2009-2010 and 2010-2011 school years disaggregated by sex. 

Table 6 

Proportion of Office Discipline Referrals Disaggregated by Sex 

Sex 

2009-2010 Proportion 

(Referrals : Student Enrollment) 

2010-2011 Proportion 

(Referrals : Student Enrollment) 

Male 193 : 289 148 : 290 

Female 109 : 270 89 : 287 
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Conclusions & Recommendations 

 The “I Care” Positive Parenting Character Curriculum is a widely used character 

education program; however, no published research exists supporting its effectiveness. The 

current study shows that the year that the program was implemented office discipline referrals 

decreased from the previous year. Overall, the referrals decreased for both males and females, 

supporting the effectiveness for both sexes; however, grade level effectiveness varied. Some 

limitations existed in the study including the lack of a heterogeneous sample, questionable 

reliability of the office discipline referrals, a single outcome measure, and the lack of 

longitudinal data.  

 The current study was implemented in an inner city elementary school. The population 

consisted of student from low SES families. In addition, the majority of the population was 

African American. In order for the results to be more generalizable, the study should be 

replicated with students who have varied SES classifications and races.  

 Another limitation of the study is the reliability of office discipline referrals. Office 

discipline referrals are based on teacher report. Teachers may not be consistent in their reporting, 

therefore, threatening the reliability of office discipline referrals as a measure of effectiveness.  

It is recommended that additional outcome measures be used to measure the effectiveness 

of the “I Care” program. A measure of academic achievement is recommended due to academic 

success being a major predictor of overall school success. Positive behaviors exhibited by 

students would be an area to explore as an outcome measure since the “I Care” program directly 

teaches strong character skills. 

Although office discipline referrals decreased during the first year of implementation, the 

office discipline referrals for subsequent years should be investigated. Furthermore, a 
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longitudinal study should be conducted to determine the number of office discipline referrals 

after the “I Care” program is discontinued. 

 

  



“I CARE” POSITIVE PARENTING CHARACTER CURRICULUM                                        18 

 

 

References 

 

Becker, H. J., & Epstein, J. (1982). Influences on teachers’ use of parent involvement at home. 

Washington, DC: National Institute of Education.  

 

Domina, T. (2005). Leveling the home advantage: Assessing the effectiveness of parental 

involvement in elementary schools. Sociology of Education, 78, 233-249. 

 

Epstein, J., & Dauber, S. L. (1991). School programs and teacher practices of parent involvement 

in inner-city elementary and middle schools. The Elementary School Journal, 91 (3), 

289-305. 

 

Epstein, J., Sanders, M. G., Sheldon, S. B., Simon, B. S., Salinas, K. C., Jansorn, N. R., 

…Williams, K.J. (2009). School, family, and community partnerships: Your handbook 

for action (3rd ed.). Thousand Oaks, CA: Corwin.  

 

Finn, J., D., Pannozzo, G.M., & Voelkl, K.E. (1995). Disruptive and inattentive-withdrawn 

behavior and achievement among fourth graders. Elementary School Journal, 95, 421-

454. 

“I Care” Products and Services. (2010). “I care” positive parenting character curriculum: 

School implementation manual.. Americus, GA: Author.  

 

Masten, A.S., Roisman, G.I., Long, J.D., Burt, K.B., Obradovic, J., Riley, J.R.,…Tellegen, A. 

(2005). Developmental cascades: Linking academic achievement and externalizing and 

internalizing symptoms over 20 years. Developmental Psychology, 41(5), 733-746. 

 

McLoyd, V.C. (1998). Socioeconomic disadvantage and child development. American 

Psychologist, 53 (2), 185-204. 

 

Microsoft. (2010). Microsoft Excel [computer software]. Redmond, Washington: Microsoft. 

 

Parker, D., Nelson, J. S., & Burns, M. K. (2010). Comparison of correlates of classroom 

behavior problems in schools with and without a school-wide character education 

program. Psychology in the Schools, 47(8), 817-827. 

 

Sugai, G., Sprague, J.R., Horner, R.H., & Walker, H.M. (2000). Preventing school violence: The 

use of office discipline referrals to assess and monitor school-wide discipline 

interventions. Journal of Emotional and Behavioral Disorders, 2, 131–143. 

 
 


